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Overview of the Session

e Context ~f P: search-Practice Partnership
* Teacher Lead zr Le: n.ing Models
 Data Sources & Selectior,

 Findings from One Schoul 5'te
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The Starting Point

« JUSD
» Dimensio »s ot Teaching and Learning

e New task-baz=d PMMathematics Core
Curriculum

« CSET
* Problem-Solving Cycle (PSC, My 4.
* Teacher Leader Preparation (TLP) Moc =
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UUSD’s Dimensions of
Teaching and Learning

Access to Content

xtent to which clossroom activity structures, scoffolds (when oppropriote), ond opportunities for
provide equitable access to and invite and support all students to develop the capacity to
content thot is complex, ambiguous, provocative ond personally or emotionally challenging.

Students ... provided, does not lower the cognitive demand or the grode level expectations,
Routinely ask questions ond make comments thot experience the complexity of the task. The rigor involved in the leaming
reveal deep engagement with the learning techniques to encoury of knowledge and attention to occuracy and detoil
objectives discussions and to mv 141 &

* Are producfively engoged ot all fimes, show * Provide odeguate Teachers ...
ability to analyze, evaluate ond synthesize in productive strug < the of the | /unit clecr,
content *  Ask uniformly high ~ it |3 yhuoted within broader

* Hold one another accountable for justifying their students to cite & rpose to student interests
answers by citing evidence and /or elaborating evaluate and sy J <« R
on their thought processes, when needed explain their ty © moke connections to their

*  Build on the contributions of others, ossume longuoge | experience
considerable responsibility for the success of * Scon the roon oty learning styles, interests,
ocademic conversations, initiote topics and moke not engoged diverse learning activities
umsolicited contributions extent to wh .  leaming), group students, and

* Toke charge of thelr leaming and comtruct new | *  Comistenth confent, process or product
knowledge by defining tasks, planning, focilitate ¢ #~ _sond/or pairings ore
monltoring, changing course of oction, and inchuding * _<rul ond flexible, based on
dealing with specific obstacles *  Encourog . . teristics )

* Have opportunities to show and apply their fadiliva¥ pc,::"""fuq,.n Bl stocdont
understanding in multiple ways the nex D-..,z‘ ation, ,, O.W““'

var, Ot 4y, " ryp, /ith alternative ond differentiated

* Marshal willpower and regulate their atention M":Zof.,%:’:, N W ang gy, Mes ond .
when tasks and in the Sssq, ment Proy; . .
tore of dovactom oy S8 N o w0 b | oot SO ot S i o mple opporastes for supporive

*  Assume ibility for seomless e . o end : les




1 EACHER LEADER LEARNING
MODELS

L] b

N

= O




The Problem-Solving Cycle
(2% per School Year)

Solve Problem
apd Develop

Video-Based
Discussion of
Instruction and
Student
Thinking

Video-Based
Discussion of
Student
Thinking and
Instruction




The Problem-Solving Cyc

e

Tear.ner Leadership Preparation Model

e Summer
Institute

Conduct

Introduction to
PSC

Workshop#f :

Mathematics
and Planning

e | eader

Support
Meeting 1

» Leader
< spoort
v aetir g 2

Teach and

Videorecord the
Problem

Conduct PSC
Workshop 3:

Video Analysis

Leader
Support
( leeting 3

A



Learning to Lead Mode|

PSC W "y p Leader Support Meeting
Modeling
TLs participate as

learn us
Conduct PSC

Faciitat’on ‘.
TLs facilitate PD at =\

. N
own school site ‘

Workshop 3:
Video Analysis

e | eader

Support
Heeting 3

Debriet ~.g or

Planning and
“Pulling Back the

Rehearsal
TLs plan and rehearse Curtain”
to facilitate a PSC TLs as facilitator
Workshop learners



| EADER SUPPORT MEETING:
MODELING

Modeling
TLs participate as
learners

11



| EADER SUPPORT MEETING:
DEBRIEFING

Debriet ~.g or
“Pulling Back the
Curtain”

TLs as facilitator
learners




| EADER SUPPORT MEETING:
REHEARSING

Rehearsal and
Planning

TLs plan and
rehearse facilitation
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PROBLEM-SOLVING CYCLE WORKSHOPS:
FACILITATION

Faci*a¥ 5n ¢
TLs facilitate PD at \\
own school site
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Teacher Leader Preparation Model

— -
sur mer In :tute

-~ \
(Prok?lzlr\fand S S pt /

Develop J an.

Lesson Plans

_lly
DeC'/ Video-Based ‘ j -
Ap r Discussion of
) Instruction :
and Student
wing

Video-Based
Discussion of
Student

)

Thinking and
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Research Questions

1. What var the nature of the activities,
practices, 7r.a tacilitation moves that
were mode 27, ir.wne TLPs?

2. How were comporeépi, 2dopted and
adapted during rehearsals "and PSC
workshops?

CSET Stanford
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Summer Institute

Data Sources

>
Solve
Problem and
Develop
Lesson Plans

-

Thinking and
Wion

-~

Solve
Problem and
Develop
Lesson Plans

Video-BasA

Discussion of

Instruction
and Student
N\

Video-Based
Discussion of
Student )

Thinking and



Summer Institute

Y\ Data Analysis

Develop

@Plans
-

* Task Selection

* Participation Structures
‘.3  Artifacts of Practice
w"/ * Video Clip Selection
 Student Work

/ Lan yi'age

Problem and

> LeE:::Lfiznj - T oce, Nniestion(s)
ﬁia -  Facil'tzuon Vioves

and Student
N\
Video-Based
Discussion of

Student

Thinking and
wction
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Summer Institute

Case Selection

N

Problem and

Develop
Lesson Plans
\ -

Student

Thinking and
Wﬁon

’

Solve
1 ’ Problem and
Develop
4 Lesson Plans
ﬂao-Base\

Discussion of

Instruction
and Student
Video-Based
@ussion of
Student
Thinking and
wction
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| EADER SUPPORT MEETING:
MODELING

Modeling
TLs participate
as learners

20



Modeling



| EADER SUPPORT MEETING:
DEBRIEFING

Debriel ..g or
“Pulling Back the
Curtain”

TLs as facilitator
learners




Debriefing



| EADER SUPPORT MEETING:

REHEARSING

09 0 _v
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Rehearsal and
Planning

TLs plan and
rehearse facilitation
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Rehearsing



FRrOBLEM-SOLVING WORKSHOPS:

FACILITATION

Faci*a¥ 5n ¢
TLs facilitate PD af \\ »
own school site

r %

l
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Use of

Dimensions

Students ...

Routinely ask questions an. -~' _ommen’ that
reveal deep engagement with the learni’
objectives

Are productively engaged at all times, show
ability to analyze, evaluate and synthesize
content

Hold one another accountable for justifying their
answers by citing evidence and/or elaborating
on their thought processes, when needed

Build on the contributions of others, assume
considerable responsibility for the success of
academic conversations, initiate topics and make
unsolicited contributions

Take charge of their learning and construct new
knowledge by defining tasks, planning,
monitoring, changing course of action, and
dealing with specific obstacles

Have opportunities to show and apply their
understanding in multiple ways

Marshal willpower and regulate their attention
when encountering complex tasks and in the
face of distractions

Assume responsibility for seamless transitions
between learning activities

Teachers ...

Effectively use a wide variety of questioning

t  niques to encourage student-to-student

4 wssions and to move student thinking forward

P ,vide ~ . (uate time for students to engage

i pro- ¢t est~ '~ and formulate responses
s anif ml sigh qua vy questions that require

siuder’ to (e evidence ano'“ze content,

evaluure a 1 synthesizz nfr nu. ~ and clearly

explain ther *hought - oc’ ses using academic

language

Scan the room making ste of whe stur nts

not engaged and take a.. ~ o~ nor ort

extent to which students re-engage

Consistently use instructional techniq,.es ¥ .t

facilitate equitable, active student parhivipation,

including opportunities for hands-on learning

Encourage student independence in learning,

facilitating seamless transitions from one task to

the next

What opportunities do students have to take charge and make sense of their learning and to grapple with
problems and construct new ideas? How can more of these opportunities be created?

Stanford
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Findings

—TLs took up n o sel=d activity structures
Do the Mal i
*Video-based aiocus’ions

—TLs used district tools from ¢c < app >rt UUSD’s vision
*Task-Based Curriculum
*Dimensions of Teaching and Leai~iry

CSET Stanford
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DIscussion

*Leaaer Sup >or* Meetings appeared to support TLs in
facilitating PS’Z wr.rkshops around problems of practice.

 CURRENT ANALY_FC.

—Expand analysis to all 2 .choo/ « tes
—Expand analysis over all four ye 375 ,f ... project.

*FUTURE ANALYSES:

—Identify cases to do a deeper analysis aboul .7 r ature of
adaptations

CSET Stanford

GRADUATE SCHOOL OF

Stanford EDUCATION




